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Abstract

This paper introduces the theoretical basis regarding critical race theory (CRT); and uses it as a
framework to exam the rate of aboriginal students who are identified as requiring special needs
education in Taiwan, In the beginning, it infroduces the philosophical and methodological ideas
regarding CRT. CRT assumes that race is socially constructed. Having explored the counter-stories
of the minority, the majoritarian stories could be challenged and racial equality may be improved.
Then it discusses the “rate” disparity between aboriginal and non-aboriginal students who are
identified as experiencing disabilitics or being gifted and talented. The data show that the rate of
aboriginal students being identified as having disabilities is higher than non-aboriginal groups of
students; whereas the rate of the aboriginal students being identified as being gifted or talented is
lower than non-aboriginal groups of students. Finally, it discusses the discourse that explains the
rate disparity. It is indicated that a deficit discourse is conventionally used to explain the
phenomenon which is worth of massive concern because it might disadvantage aboriginal group of
students. Finally, some measure are suggested to improve the educational practice of aboriginal

students who have special educational needs.

Key words: aboriginal, critical race theory, special education
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