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Abstract

There was a large-scale community outbreak of COVID-19 in Taiwan in mid-May
2021. Teaching moved online so that students could continue with their education, even
though schools’ physical classrooms at all levels were closed. This study first explains
the challenges that this epidemic posed to teaching and its impact on students’ online
learning. Second, this study explores teaching during the epidemic, the physical activity
and physical education curriculum, and professional development issues regarding
adapted physical education to distance learning. Finally, the paper concludes with an
evidence-based proposal for online physical education learning for students with special
needs in the hope of providing a reference for the initial planning and implementation
of such programs during this unprecedented period of uncertainty in the face of the
epidemic.
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2021 FEH LAY E @B IR E
(COVID-19) jit @ &4 » 71 H Hh /) 2= iEEE 14
RALIRBIE B B RAE®R =T DS
F o BEE R CEREM 2021 45 H 19 H
G » A BN EA S S FA B - 4 IR EIRE ERR
KRB S i Hh S B iR 2R o
B EERERREE o BN RREE
5 B T IEERBE R R
i - i COVID-19 JZIEE e A EK - Rttt 5L
IRf - B RLEED - AR A - A EEERIA]
TEE B fE R R T IR - NEnUE » f&
B H 2RI THME - T HAE e ST A
PRERIE - BOEFUAEHEYT COVID-19 B 1Al
o A AT LAEAE - KR A A T ERR
REVBEER  » AIRFERAENS - g —B
SEEIEERE (Scott et al., 2021) -

wAHEEREN R - FIRE SN
B s E 32 (Quality Physical Education » fi
f# QPE) NHY T A EAYHE , (United
Nations Educational, Scientific and Cultural
Organization, 2015; Williams & Pill, 2019) - 5%
BEEE  ERE BT R AR
HUpR it & 35 pH A A 2 HE AR AR Y 2 - LRy
R EREREERELEEE (blended learning
GERKEN IERSEE) - f8EHE E
(exergames) FIFNIEGHE (flipped classrooms) 7£
Be ARG CoRAGa ~ BRI~ AR
2020 ; Hinojo Lucena, Lépez Belmonte, Fuentes
Cabrera, Trujillo Torres, & Pozo Sanchez, 2020;
Pedersen, Cooley, & Cruickshank, 2017) - f£ —
% £ ¥ (Dunton, Do, & Wang, 2020; Scott et
al., 2021) K H EAiE 2 4 i 52 (Yarimkaya &
Esentiirk, 2020) » %% ¥ £ COVID-19 HiRT »
AT Ryt N e B e s B 20D - SR
e SR TRERITED « R - HRTEEIE
TEfR FERRRAS BB A AL D - MEE
22 (trial and error) EAENREEL ©

[HT A TGRS 5 [ 22 PR e HURE N

HIREE F 7

ik e A AR TR PR T R A REEN SR - HIE
TRREERTE s — BB 22 [ RVIRAE - R 2
RIS ERRRTRVERE - K1 - SRR AR E
PR RR R Y — M 2R B - SRERAR LR
FEREE R EE - M E S TIEE
BEIGHE - ASCHIRAHEE FIIREL > 2052
WEDEREE R DR TR T
WIBER I S8 R A TEIV R > G SR BT R IRTR K
ERAE R B SV EN EEE R TR - A SRRy
ST RPAT R AR LR AR B ) AT
BEATJTH

N EETAEENRERR

L G e G R EE ME » 28 %
7 (digital divide) Fir & i 2 75 6E B fifi 88 1 &
mn CEEIE ~ T8~ SPRR) KIS € RS B
(40 - B SSRGS A5 ) SR AL
R AL T IR B BT o TRk RS E L
= A S RE B B Y& 72 BE BETS B . (Auxier &
Andeson, 2020) - B[ 5 A & Y SR EE - 7]
RETESE RIS RAERBZE KK b RERE
] 56 A5 AT REIF] P TR B8 BRI 7 SR 38 4 -
1F Scherer k¢ Siddig (2019) #% & 43 #7 (n = 32)
BHE ARy R B R - BARAERARY
TEI > AR H B2 PR HIZRER © T ¥R 4R
FOE/ N TR B R E R B AR SCFRHER S
R HIRE (Catalano, Torff, & Anderson, 2021) »
BRI 2 B - Al AR Rt A8 5 84
MR E » R TAERF R ZHE - i AR SR
BAAEREE » (AR NS B DL T RYRR IR TR K
B fERER FERERNEL - BREESRE
i BB FEEL ST 1R - A REBEIR S R A4 K
HYRTRE - [AIF - FEFAE 719 (17 A A
RAPH Bt 22 AR TR PRER - A5 SR e AT B2
JSEEE (23.7%) HYRES] - (H 828 B H AR H L
PR (14.8%) ~ AEBIRML (13.2%) ~ RRAKIH
Bl (11.4%) YRR ST e Bk - OB S HC KK
JiE 1% 5 RE R AT BT S8 AS (] A= 7 308 iy i e i
(Scott et al., 2021) -
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— ~COVID-19#t FwrmLlr a2y
4

SRR - A RN -
SR T - il oy o FE R R S B RRE R
AR - TR RO F B B A 1 0 A A
B2 (Leonard et al., 2016) - FA COVID-19 &
TS ERZ AR EERARA - B AR i Y2
&I - B LMERS AR 58 L
T A RS (digital inequalities) HUFZEE o
PV EE N R &AL (2020) 2R
RIg& 2o il - IRIPERIEIRAS g2 R %
14% » W] FHERVEEE - DIFRa (83%) & ~ 5
B (32%) K~ (30.5%) &K > 5L
BESRGE F T8 DRV LR s R L
2 nReer B LEEERA: - RE T RIFEE
FHAIRIERE T » ABK R w5
EEER SR B » gsatE i/ MR T
Bk LR -

[ESEE - HfR EHCERARERRY 300 f7E a7/
RS A EED - REH 30% B2 ME
SEIEREAT S S AEE - RS L e A4 Je
B ANEERERE LR LR ERAE (Catalano
etal., 2021) - HrhER IR AR RS REEE
MR EHE NPT ~ ks HE N
RIEHK » HREE R IEnY f7=0 (fan
EIIRF 5@ AR ~ email )+ B2 A= SRl /E 4R 1 DL AT
et e - HA 2nIRHR & 2 ae iy
BN AR R R ~ RIYE L2 ST 2
BELPEERR - AR EERIRD R R E RS
HE A RERE A 2 BB S (K NI (Catalano
et al.,, 2021) - #Rf - EEHEHA 2 EEH Y] -
KA ASisEmasre - Behns - A6eekE
AR AR B AR EL A SR R S S
RSB » B —ER T R BRI (an -
BRER M) BB RE I B RIS FE 0 2 HE DURE R
BRI o R HE R B 2R AR AR P M BB
> TR R ATEE LR DLABRIRVE A/ E R D RE
(Chadwick, Wesson, & Fullwood, 2013) » #( » #¢
L HER R AT KB A AT RER 2 T - BEAL -
HEESELTE Y - SRERG H AYERES I S P REEE

HIAR S EERAERE - A RERS I E T
RHEER -

B L PR SR AR REAE - e R A
TekERg: 2 ER BRIV R S50 0 A RERE
TRIEARR FERENERAE S MDY - BIA0 - #bf
JEZ R F AR ~ fRAEFRENEIE - AR
FHIIEE ~ B SOERFRY R ARSCT: - LB RS
A - B A 2 Ha 24 KRR RER
FH)2:7% (Catalano et al., 2021) - & [& 5 jE #f
INERE AT RFR BB BTy BRI
R BL R AR fR At Ay LB FRAEE
JRE 5 By TS MERY (accessible) - 45 RIiE RLE &
FEE 114 B (o g B2 4= (Burdette, Greer, & Woods,
2013) - FEBIALE COVID-19 FEHE M ARIFH LIS -
B RS E . N E e N E

2018 FXRBH G RIHHEMZNESR
@r (Physical Activity Guidelines Advisory
Committee) fiT{Ea% > SR EIE IR LRA S
SERECIRSINE AT sE #= T BIREEIREE2C
PSR JEBE ~ s S HaEE ko D BRIEER - AE
PRRFENRE AR T ARG Kol Ry B e RS -
— B EEEE BRI R -

REFENRERY AL TR P RE MO E AN 5 W
&Yk - Laddu ~ Lavie ~ Phillips Eil Arena (2021)
K Mohamed ~ Alawna (2020) FARFSE - #F5E%
JEZ2BL LI 758 ) - KA R JI IR
Lol ST SEEEIR T IPRGERIILA - IR
REBCRIYEZE - (R - EREEFR
SRR o FAEEAYID A B A i ~ 2
RIFHMEBEEE - B0 : SR pkEAIRE Y 0 A
REIETEBES - (HiEEE 2E 2 - 1
BAERAE  RFECHERRN - EIEEEE
AT R - BRI T S T RE®
Ik 8% 45 1 &% (Ntoumanis, Theggersen-Ntoumani,
Quested, & Hancox, 2017) -

et SR BT H PAE & W72 RIS
HY SPARK #&f - FA 2020 4EFF 4 8000 %1EH H
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PAESL B2 REAE COVID-19 JATHAR] - #5¢
JiE B2 B PATIE T 202 2 » B B0 NP IRRAE
i > s~ EAANHAMIESHRENRE - §
IEIRFRRE ST B R AR - 2R HEPAET
ISR B BTG E) - WAEE 2 K &R
TERAAT Ry » BIANSE 2 X0 | 5 HERIRFRE (screen
time) (SPARK, 2020) - 3T {id & » 32 B 22 M Gl
B BE GRS » & EEE L AT
RBITEDL - I T A RS0 L PR g R R & T
s AT R ~ BIFRGRERYIRY (Yarimkaya
& Esentiirk, 2020) - [X[th15 @ SE AR AT Ry
MIEET > SRR - SRS EIY 2 8l K
ARFREE AR E - SRS COVID-19
B B E2 A e 5 BR A S e T ) 7 SR Y s
(Faraji, Ghayour Najafabadi, Rostad, & Anastasio,
2020) -

5 BRETHRERERITH
— AR EHN SRR A REGORE

piEdtT I EE RN (BREILTIIRE
REHZE ) MR- © T E i E G
THE B THE -, PMESARE E
fi EHE A IR R GG B B S BT B S
RS AC > RS (educate) B /e A BLA (R
et A - BHE ~ KAEEREEREEEEZ
S IE 2 7 2 Cruickshank ~ Pill Ei Mainsbridge
(2021) ¥t COVID-19 W HARY 11 i A [FEEFLHY
B B BRI TE R B - B G IRy
BT > SRR T REERE ) RS
4 ERE SRR 2 EA S 0 HEEHE
BEHE » HEEMEEIEMS - AeERbryk
% SRR R R IE g BN R
BHE - mAes B2E T - §85 BEnE R e
HEEREATRER GRS - BERT T
(Cruickshank et al., 2021) -

COVID-19 KA BRI - ZhliEs
BEHEEEHENERE R - DIPRYIS i
BRI R - ERfE R T RIVEE - £E
S R B BT R BERE R BE B BRI TR A S

HIREE F 7

8 - BIA0 - A& EE IR ~ BrE S TERY
fEE - FEEL MR H Z— - —F{EE R
RPPERE G EEEREEEN T DS
W ERRE B R AR RTEE) - BT
MEGEIRRR FEERENERL - BEELHRK
g 720 AL HE—EFRRI R - DI
EBH ARG AT » 5 [ AR RESR B R
FREEENEGRE - FREE BRI LR - Hhm
S AT SR BB RE R BB BB S Gt - B
5B HERRGE iR ER AT RV BB o AR
B DL ER9EAE - HIRFREE iSRRI P S B
EAVEAESE » f) E S EBINE R R
HATEW - WG AE— R 2 2 S S A TE Eh
o SR 0 FRAbER CEENEA E IR AR S
AFERE E AR EUR - RS ZEMHI A AE TRy
TN RS2k (Cruickshank et al., 2021; Jeong &
So, 2020; Pill, Cruickshank, & Hyndman, 2020) -
TERS BRI » T (5L B e R T ey
HEAVE RIS A AERAE A - R
ERERBENED - JIRE A REER
WRABERES - BT ER S RGBT
Be-MEZ W "HE, H2EHRE
FEIR R - 2 ELffigE ) (competence) ~ {50
(confidence) FI13%&$# (choice) » FRIELIEFREE
BEE R o SRS RS O - DUy
SReREE A EAE (PR - 2018 ;5 Pill &
Harvey, 2019) - ¢ Sk 25 5 o i B L B A TR 119
R IMBAYIRHE - FEBLE EEE R T
R EE - ST EMmrEIfEREST - BhF ~ KI5
L WHATREAE R A LA TG BURE - T2 R L AE
T — B RS B ARAEE % S i E B a B S 4 B
i (Coates, 2011) - fieZs & —f B SRR L - il
MRS ERE R A LR EE LA I -

- HRRFEERENNGRERER
(P2 A S RS BRI RE A > S
BN AR EANRM - ERGRRNE
EHHEERAERIRES T ~ AR HOER
RS —hmRe T > S i e NS ATnY e 4
MR BRI - 2R —FimE H O
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AL S EIEEE EER YR ? SRIERT SRS
J¢ SUPER #RlAER ] - Z il EEBCE E i &
"R R | BRI E S FEREE
(HAEAEREESS - 2017) - fElEEAE L -
(R B2 E ) - RO B AR K
WS W ERGRE R AR B ARE )
FEEnE ABEEYELE (MR > 2018
HOURR - JEEE 0 2016) -

ERISZ 15 I 1 Bl 5 B i A Y B S ik
£ o {HEFESS S (adapted physical education) » {2
7B BB A R Bl o [ AL B R - 42
R B P R A S R BRI > EREE 152
PRECR - AR HATET TR RSB B RIR K
PR - RS BN AR HERE T
HE U RPAAEE - e EREHE
(School Education Gateway, 2020) » & &} £7 §4
I e % 1) R P 26 (R PR A 3 S A RE S A A
IME. (Harris et al., 2010; Hofer & Harris, 2012) -

Kennedy Eil Archambault (2012) #Z£31 - 3£
1528 [HRYERRHR A 20% et R FaR
TEEHIRE ~ BAlaallih » R E B R F B R 2
A BRI RTEN R BER AR A & B B 1Y
AT B BN B A E RN - FEFE PRI ER
1 AREHNBIEIZIRAF A ERAIRE - K
P R - PR 2 R A AT RE R TR
FHEEZ RN g — » 2EEHEZENT
FEE (A fedny 2 LR Bt R -
WA B EER L) "B — G R
T - Ry EN R HE IR IS B AR BB s
EEIE AT © B4 - ff FERTESE RS (40
Google Classroom kz Zuvio) - w78 H 5
FHEIAR IR EHE R R - TR Y/ NE A B
% AR BIEEAR AE e - RERE A
R RS LA HAR - DL R ATRE 2 R
i8R -

Ng A (2021) £E3T BRI 5 FE fe 5 E iR
O P B BURE T S BB HE G Re ] - fEFR &
R BRI PARRF Y - #EE BRI Z DL 3
) 4 MEAFEEEE (40 Email ~ &%~
M~ WhatsApp 55 ) BAAZRE /B4 K [Rl SR A

W ALE) > R e R IR AR R (A
WhatsApp » %8028 5 FH#Y LINE) H 62%
» fif F AR B R ER (Zoom - HE DL 2 8 H i T
7 Google meet) & 63% - 7J1FH itH i 50% 1Y
FhNfE 227 B R (LMS - 411 Google
Classroom ~ MOOCs ~ Zuvio) - A% > LL
FEEARISGERE RS I E R - TRERE PSR B AL
AR PN A il i ST T AR K - TN 2
T A I A8 T o Ho A4 Zoom B Google
meet Y EHECER L 2 (0 ) » $R 5 Al
YouTube Z5 P2 [ 3517 HH 85 [0l i RS AY /7
% HAWBSEBFS 1 (exercise buddy) HJ App
23 A [KI#% 31 (Bittner, Righy, Silliman-French,
Nichols, & Dillon, 2017) » K B & XK=
AN UG A i & I S e U T
5 5 HEER B IS BRI E 2E (Mowling,
Menear, Dennen, & Fittipaldi-Wert, 2018) - ¥R #&:#
FE AN EE AR FHIRE T - BB a2
A fEE TR B ERIA (Varea & Gonzalez-
Calvo, 2020) -

1£ COVID-19 A5 R BFIAR - Shmh = 3%
B PBER T HREHESEEE - HiE
26 T B IR Ry B S A B R R 2 2 TR
(Varea & Gonzalez-Calvo, 2020) - & & 20 it »
T ERE B BT 2 & SCR; (Fitzgerald,
Stride, & Drury, 2020) - 7 % 1§ £ L HA[H > H
R TR KRB AE R Z A LSRR -
ik B [E L E) - GG BENHET THR L EE R
PRI - NS W E SR HURREET R
BERETAO R A T Wb —8 ) R
(Douat, 2020) - {H - EEERYIER AR UREZE
AISRANAE A SR 150 E R My s g - fian
BANF R EER M E S SR 2
Bl > EEREMR LR AR LR (40 ¢
EENHARFR - B HASREAITRRE ) o DISkE
B 815 B (Calise, Fox, Ryder, & Ruggiero,
2020) » B AT 5 ECF P By s il B 5 - SREEE fE
ST BRI (Pan, Wang, Adams, & Kim,
in press) °

i Ng 5 A (2021) #FFEAE " RIS

IR H F 7
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2% (technological content knowledge) ; #Y 1 15
53 RE AT AAT e & SRR B A
A BMAES  RIRBRASUBEET " HER
2 B BB CEE I A 2 A3 (technological
pedagogical and content knowledge - f§ ##
TPACK) | TEELIGHE R ERY » A ZHR
TR - HREE - EAR EERS
BRSO R E = (Harris et al., 2010; Hofer
& Harris, 2012) - JRFERNE RS B LA EA T &
V5 BB s » DU E AR E A
Ak R BRAE Y B IR - T A G R
BEIAABEE - HEE R e — & E
ik AR E EERS B B AT R - IR
B — e B & R B iy —{E S s
FEEEM—ERT o BRI Z R IR A AR
U5 BLEEER R LB ERRERIRE S thATRE
St AE IS AT CE I AR e EE i - SR
eI ERHER S EEBCRZ — » lE AN
BIEBR B BE BRSNS - (1S HER B ¥
HE4 - WERATREL - RtELEEE
AR HIHER 77 (Ng et al., 2021) -

WS — e E R E R 2He TS
IR AR BRI A G L AR R
20 FWRBL R (assistive technology) 2k =7 ks
PREE A1) (Jenny, Krause, & Armstrong,
2020) - MHEEBIRHIIH Y - 215 B & R
HREFIZ B TRRIEE) - 2EHEHAT T 1+ 28
B AR HE R ny @ RS I

(2018) - fEHRAIRECE BB B A
TR YEfif B 52 4% - ik Z B EH B R R E S
MEREERR SR IE AR TR, —
ECRN TP AR S E=] e = A& 711
FHEHEERENIERME N - e HEREE A
< (A Bn RS S IR - B EE R
B P RRESE R AR M AR IRE ) &AL
BimfBh R ~ SRR - WiBhes b - BEREEA
HE 2 SR G (BRAJHE - 2016) -
FEEHET R RFEREEMALEGE—EHS
AANE]E I PRER - B AR ] S TR SE by

HIREE F 7

iRk PR AIREE G A IR 2 SRR B2
Bl ~ R ~ EERS B BET RS SRRV E I
HEE (Block, Hutzler, Barak, & Klavina, 2013) -
TERE T - R IR SR LR - GAEA
FRAYEHNEE - /£ COVID-19 S IHIHRIAER
B HERE B AHRIR Y - (HRRATR K
BN R EEE SR nEr 2 ke (A0
FRIRE ~ MM AHBI B ZER TS ) ~ KRB
B 7AW it w22 B R (Alshamri, 2021; Couper-
Kenney & Riddell, 2021) » [3i - EEEES T
EmmpaXEEE - —REEAEE R LEE
AR E] PR GTE —PTAR AR R TR SRR AR
AELEERRE - AIRESEEEARRRAYIE - HEEREEE
LEE Y& SINESGIIE & S 3 B ST

HHABKRTRXFLHLE
H ) Rk

— ~ AR 547 B % 43 B ol R Bk
Kim B Fineup (2021) 7E[X] COVID-19 #%
BRI > FEREMEEF - A TR AT
HISRN - FIH i H ALIEER - B0 REAEST
SERFREIETHR BRI ] R R T BT
(REMRIB TAE Ty BRSE ) - R B IE
BT TSR A 5 - IS A -
AT ALY (40 ¢ BLZANEAR b —RNZ
B ERATBAAL 10 7> s E ERRIR ) - 3%
WFZE R B — 2 e Bis il 8 2 R B Bt
3t (a concurrent multiple baseline design across
participants) » i HREER © B ATEfE =R L
BEZ BT AR -
s2LL - EI# COVID-19 ZEHHY %
—HRAVEE LRSS IR R i s R ke 22
B » (R IR TR SR RESU AR EEAFI il 22
B FEREERIRIR > i EREE R - B
A HY RS 3R Y S A A RO R AT DA B - LB
R B ZE R B B 4% (National Center for
Education Statistics, 2009) o #fESRZATEE MY H
B RE S P R BB T S SRR B A ]
[X]¥- (Mojavezi & Tamiz, 2012) - {HELA:FHRE
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PR 2 B S mT RENE - AEBHAGHR
FEEPRRE R AP B SR ZiE Lk
BARBIIA > REST ] SEHL 2 IR [ E B
o o R b 5 R B B DU RERYAE I T
2o P E AR LA - AR AR
PP LEEBE RN - (HEE TR T B B
WTRYIE R SRR - ATRE R R AR
EEEW AT, - WA A E AR T P
HFEZHHBHIHE -

— 2L EFERF AR EFRENRE

COVID-19 Hiis# Fs A EHE SR AIE 1
#&<r (Basham, Blackorby, & Marino, 2020) - 4=
Jifi B wET UDL mYZER MR Ry i - ETas
AHHERNE - DisAE A B8 5L
B AR KIEEA—fE T DI )
H FHHI S 5 By w8 1 (variability) 242 Hi[A]
JE £ 2 17 B (Meyer, Rose, & Gordon, 2014) -
A 0 5B UDL 2R A2 3 A 3 5 A [
1t 2010 4 " W)55 Je Hh a3 B %< (Elementary
and Secondary Education Act) | Jz 2015 4 T 3%
T B2 A= 0 e T3 2 (Every Student Succeeds
Act) ) - FIHIERRHE L EEEREE - SRR ELEL
EFENL LY UDL (1 (Degner, 2018) - H i
B e B arie AR e (IR &
%257 5 Lieberman & Grenier, 2019; Van Munster,
Lieberman, & Grenier, 2019) -

UDL FeARZERE (& = KJFHI > BIZ%IchH
HZ:Ed (multiple means of engagement) ~ %It
B R 5= (multiple means of representation) ~
B %ot TE I FSE R 5= (multiple means of
action and expression) (Meyer et al., 2014) - UDL
Y58 28 S B o] o — 20 B AT AR 38 ~ PRAHEE

(2007) —X¢ - fi5 2 > UDL 2R H% & Bh#
Rl ST R R BCER E AR ~ BERTTE ~ B %
HEFa 7 =0 M8 En » A BaEkRA
iR HEE (Meyer et al., 2014) » £ UDL J&
HIFIFRE S8t > TR AR T AT AR
B EE R (B 'R - A~ FEFAD R
5 HIR AR EME (Basham & Marino,

2013) - AB MR IBEL AE H Y > s AL BT R E
UDL R HIIRVEER - BPII S - — (- LEsaRy
REIRERRE S > B b — IS A B Bk
fr LR EEEERELEE A~ B8 K
K557 B W B T AR - AEFRRID AR HE
fifi > FEERAEERL— (AIZT)i28) - Ik
B (FErin LIEERE ) 8t TRE
PREE R P (E SO SR FE RO BRE H 3t
W~ g F ) (BIZoRED - b
PRERT - B4 L REIRIRRERIESE  BA - b
& Rk G EER i (AIZoCTEissE) -
Rl AEEET5iie R E RUMIET B2 > 7t
FOEBELRESE IR Friks > BIAD - (EBEERF
TEUHL L PR THBRY o RIRHEHRBISEE)
TERBER ST ielE - A HAMRER KI > FFE
B FRRE B AL R LA ik —
AL - B4 © $2{ YouTube f8¢=siRFn]
REFTHS < BRSER > WREABIFTE Lk - B
REATEREBA - SEHAER RS I T IR
SHAIERS ST -

= REREEHRS

FIR RIEA TG 2 SRR EHER L
& TOE ~ 805 ~ it A8 ~ #HESE - R
fE—MEZRE L > SR B R LT
G2 W B BB E R EE AN - 3378
B & A IIFE I 8 BE SR E T 22 A SKRIR I A
(Parrish, Negi, & Mogro-Wilson, 2021) » ;&
IEEE —RNAE » BERREA R HMAEINEEE
VEETRHZ L IREREFES (Alshamri, 2021,
Couper-Kenney & Riddell, 2021) » #li/N % 3 »
WEE R EE R B S FF (Catalano et al., 2021) »
Rl e R REEE Y N B H R LR EE
HRF R R80T I AN HE K] 16 B -
McDevitt (2021) FIRFFEFIA 12 JEHR BB
Bl (R EEEHER ~ /NEREE e~
AAEIEIEE ) - SRR ARSI H PAEERR TS 7
JEFHAEST ik E ik (social stories) ; FHEHY
Jiik o EEE T S XA - 2CE (Train-
the-Trainer model) - MR#ZEFREE H 1Y KA A S B

IR H F 7
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AE—EERIA » HES]—E Ham L E 5
HIREPVE TR - S E TR A — R
ZEM o EEEFRE T — AL AR A By
ZELH - SERIVIIIRRE B AR AR (Blitz,
Edwards, Mash, & Mowle, 2016) - £ £ HE & fik
FAELE B AR B R T R o R LB E 13K
(E3CHE ~ BRI ~ FIRES ~ B IER » 2019 ;
Marks, Sisirak, & Chang, 2013) - ¥R &G
B IRE S BRI - M B R R T Ry T
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